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ABSTRACT:

Learning environment is an important stone for the success of learning
processes. This study aimed to assess the student perception of educational environ-
ment in the Faculties of Nursing at Assiut, Sohag and South Vally Universities. Using
a descriptive research design and convenient sample technique. The total number of
the studied sample was 328. A self-administered questionnaire was adopted to collect
the needed data. The questionnaire contains the following two main parts:
socio-demographic and data related to educational environment which include
physical environment and non physical environment. The mean age was 21.1 year,
and the vast majority of students were females. 66.8%, 19.8% and 13.4% respec-
tively were from Assiut, Sohag and Qena City. Their is a statistically significant
relation between the three faculties about classroom size, suitability between num-
ber of students and the size of classroom, the availability of modern technology in
teaching and noise level. According to the total score of perception about educational
environment it was found that more than two thirds of nursing students at Assiut,
Sohag, and Qena had poor level of perception, nearly one third had satisfactory level
and only (1.5%) of the students perceive their educational environment is good. The
present study concluded that all groups of the studied nursing students perceived the
learning environment negatively. The study also indicated a widespread and large

defects in the educational environment in these faculties as perceived by students, so;
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we recommends that encourage administrative staff of the studied faculties to

analyze the source of poor perception, then develop, implement and evaluate suitable

plane for improve and correct weak areas.

Keywords: Educational environment; Learning environment, Perceptions, Nursing stu-
dents; Dundee Ready Education Environment Measure (DREEM).

INTRODUCTION:

Learning environment is an im-
portant stone for the learning proc-
esses of students and for preferences of
future workplaces (Skaalvik et al.,

2011). 1t is not limited to student-

teacher interaction, teaching and
learning activities, but also includes
having good physical structures and
facilities provided by the university
(Alhajjar and Abu Daf, 2013).

The learning environment has
been defined as everything that is hap-
pening in the classroom, department,
faculty and university (Roff et al.,
2001). The concept of the educational
or learning environment is “the condi-
tions, forces, and external stimuli
which challenge on the individual.
These forces may be physical, social, as
well as intellectual forces and condi-

tions. Therefore, the learning envi

ronment is an interactive network of
forces within the teaching and learning
activities that influence students’
learning outcomes. Specifically, in
nursing education, the learning envi-
ronment has to be integrated between
theory and clinical practice in order to
obtain balanced learning outcomes
(Said et al., 2009).

The educational environments,
both academic and clinical, are impor-
tant determinants of students' atti-
tudes, knowledge, skills, progression
and behaviors. Students' perception of
the environment within which they
study has been shown to have a signifi-
cant impact on their behavior, aca-
demic progress and sense of well-being

(Al-hazimi, 2004 and Soemantri, 2010).
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Students and teachers should
aware of curriculum, educational envi-
ronment and consider whether it is
competitive, authoritarian, relaxed,
stressful, the courses within the cur-
riculum motivate or de-motivate (Roff,
2005).

Today's classrooms, including
studios, laboratories, auditoriums, and
other indoor environments, have a
wide variety of physical structures that
support and facilitate student learning
(Jakobsson et al., 2011). There is no
perfect classroom physical design to
accommodate all types of academic
activities. Because students learn in
diverse ways, The L-Shaped classroom
well-designed classrooms, not only
promote teamwork and interest in stu-
dent learning, but also encourage ac-
tive class participation (Niemeyer,
2003). College classrooms can be
viewed from a physical perspective
such as size, shape, interior lightning,
finishes-color, thermal condition, noise
level, furniture and seating arrange-
ment, as well as location and availabil-
ity of modern technology (Safer et al.,
2005).

Unfortunately, classrooms are
not always a location that empowers
faculty and that is conducive to stu-
dent learning. Physical settings and
factors can motivate or discourage to
students learning hence, a classroom's
arrangement of visual, furniture, and
equipment should be carefully consid-
ered in order to empower both instruc-
tors and students (Niemeyer, 2003).

Student assessments of the
teaching performance and effec-
tiveness of their college instructors
are influenced by physical struc-
tures of the classroom while taking
into account the number of en-
rolled students (Safer et al., 2005).

Learning depends on several factors
but a crucial step is the engagement of
the learner, this is affected by their
motivation and perception of rele-
vance. These, in turn, can be affected
by learners’ previous experiences and
preferred learning styles and by the
context and environment in which the
learning is taking place (Aghamolaie
and Fazel, 2010). The International
Community of Nursing has recognized

the need for common educational
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standards in order to prepare nurses
competent to practice in the global

community (Kreye, 2011).
Significances of the study:
Educational environment makes
an important contribution to student
learning (Wilkinson et al., 20006), it
have greatly impact on students satis-
faction with the course of study, per-
ceived well-being, aspirations and aca-
demic achievement (Edgren et al.,

2010).The educational environment

can also be changed; thus enhancing
the quality of the environment for the
nursing and medical education process
itself (Mayya and Rof, 2004).

The hypotheses of researchers for
selecting this study, is the fact of
comparing the old and recent Nursing
Faculties by date of inauguration.
Faculty of Nursing, Assiut University
was inaugurated in 1982, while Faculty
of Nursing, Sohag University was
inaugurated in 2006 and South Valley

Universities was inaugurated in 2008.

Assessment of the educational en-
vironment at both academic and clini-

cal sites is key to the delivery of a high

quality, student centered curriculum.
In order to conduct such evaluation
across many sites, specialties and stu-
dent groups' use of a comprehensive,
valid and reliable instrument is essen-

tial (Bennett et al., 2010). The DREEM

instrument is able to assess both com-
ponents- theory and clinical practice.
It also includes all aspects involving
teaching and learning in health profes-

sional schools (Awdah et al., 2004).

Aim of the study:

The current study aimed to assess
students' perceptions of educational
environment in the Faculties of
Nursing at Assiut, Sohag and South

Valley Universities.

Subjects and Methods:

Research design: Descriptive re-

search design was used in this study.

A) Target Population and Study

Settings:
The target population of this study

involved undergraduate nursing students
at fourth year (final or baccalaureates

year) during the second semester in the
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academic year 2012-2013, to be sure
that the students are aware about edu-
cational environment and passed
through different experiences. All
nursing students at Assiut and South
Valley Universities were female but
Sohag University accepts both sex's

male and female.

This study was conducted at the
following settings: Faculty of Nursing,
Assiut  University in Assiut city.
Faculty of Nursing, Sohag University
in Sohag city and South Valley Univer-

sities in Qena city.

B) Sampling:

A convenient sample technique
was adopted to recruit the study par-

ticipants, it involve total coverage of all

nursing students at the previously
mentioned settings. As for exclusion
criteria, only students who disagreed
to participate in the study were not
included. The total number of the
studied sample was (328) of them: 219
students from Assiut, 65 students from
Sohag and 44 students from Qena
City.

C) Data Collection Tool:

In order to collect data about
perceptions of educational environ-
ment the following tool was developed
based on reviewing current and past
relevant literature on community
health nursing, medical textbooks,
journals and internet resources. Then
collected data was analyzed to obtain
the necessary content for the study.
After construction of the tool, it was
rewired by (3) experts from commu-
nity health nursing, nursing admini-
stration, public health and preventive
medicine, so content validity was ob-
tained. The tool included the following

parts:

Tool: (I) Self-administered

questionnaire:

A self-administered question-
naire was adopted to collect the needed
data. The questionnaire contains the
following two main parts: socio-
demographic and data related to edu-

cational environment.
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Part (1): Socio-demographic data:

It was developed by the researchers; it
covered university students' age, sex,

marital status, and college place.

Part (2): Education Environment

data:

A) Physical environment:

This section contained ques-
tions about physical attributes of the
classroom; the participants were asked
directly to rate the criteria of place of
studying, using closed ended question.
It was developed by the researchers
and consisted of questions about:
classroom size, shape of classroom,
seating arrangement, suitability
between number of students and class-
room size, the type of furniture, avail-
ability of data show, the location of
data show, intensity of lighting in the
classroom, classroom thermal condi-
tion, ventilation condition, presence of
noise, noise level and presence of

refuse baskets in the classroom or near it.

B) Non physical environment:
The (DREEM) inventory was

used (Roff, 2005). An Arabic version of
the questionnaire was applied it was
translated by (Al-Ayed and Sheik,
2008) and modified by researchers to
suit university students and Egyptian
cultures. Also, it revised and refined to
remove any possible un-clarity and
ambiguity of wording or phrasing. The
questionnaire was produced in a dual lan-
guage (Arabic & English). The inventory
consists of 50 items divided into five sub-
scales: Students’ perceptions of teachers ,
this subscale consisted of 11 items, the
maximum score is 22; Students’ percep-
tions of learning, this subscale con-
sisted of 12 items, the maximum score is
24; Students’ academic self-perception, it
consisted of 8 items, the maximum score is
16; Students’ perceptions of atmosphere,
consisted of 12 items, the maximum score
is 24; Students’ social self-perception it
consisted of 7 items and the maximum
score is 14. The total score for all scales is

100. Each item is scored from 0 to 2.
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The Dundee Education Envi-
ronment Measure (DREEM) inventory
is a validated inventory with proven
high reliability and has been used in
various countries around the world to
assess the educational climate of health
professionals and medical schools. It
has been used in 20 countries, includ-
ing: Saudi Arabia, Kuwait, Australia,
Brazil, Canada, Chile, China, India,
Iran, Ireland, Japan, Malaysia, Nepal,
Nigeria, Singapore, Sri Lanka, Swe-
den, Turkey, the UK and the West In-
dies. It has been translated into at least
eight languages (Arabic, Chinese,
Japanese, Persian, Portuguese, Span-

ish, Swedish and Turkish).

As regards the scoring system,
each item was answered by selecting
only one answer from three alterna-
tives (always, sometime and never); if
students answered ' always ', take a
score of (2); however, if answered
""never'', given a score of (zero) and
sometime given a score of (1). There
are nine items are negative questions
number they were scored in reverse
manner. However, for all items, results

are presented so that the higher a

score indicate more positive or (more
favorable educational environment)

and vice-versa.

D) Methodology:

1) Preparatory phase and ad-
ministrative design:

1- Before embarking on the study,

an official letters were obtained
from the Dean of Faculty of Nurs-
ing, Assiut University to the Deans
of Faculty of Nursing, Sohag Uni-
versity and Faculty of Nursing,
South Valley University. These letters
explained briefly the purpose and na-
ture of this study. The researchers met
all Deans to take their written ap-
proval, explaining to them the pur-
pose, nature and data collection meth-
ods of the study. Some deans gave
their approval directly, while others
referred the researchers to the vice-
deans for students' affairs to take their

permission.

2- Pilot Study: after developing the
tool, a pilot study was carried out
on (10) students. The students who
participated in the pilot study were

excluded from the sample. The aim
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of the pilot study was to test the
feasibility and clarity of the tool
and also to estimate the time
required to fill in the question-
naire. According to the result of the
pilot study, some necessary modifi-
cation was made to avoid the am-

biguity of the questionnaire.

I1) Data collection:

A) Ethical consideration:

At the initial interview, each
student and teaching staff member
was informed about the purpose and
nature of the study, and the research-
ers emphasized that participation
would be voluntary; hence every stu-
dent had the right to participate or
refuse to be included in the work. The
consent for participation was taken
orally. In addition, the confidentiality
of the data was maintained, explained
and also printed in the questionnaire
as follows: collected information will
be used only for the purpose of the
study without referring to the person-
nel's participation through anonymity
of the subjects that will be assured by
the coding of all data.

B) Practical work:

Data was collected in the period from
the 1* of February to the end of May,
2013. The researchers harmonized and
organized the field work with teaching
staff members who were responsible
for the desired sections. They ranged
from demonstrators to professors. If
they agreed, then the researchers
asked them about the preferred time
for data collection, either in the first or
last part of the selected sections or

lectures.

Data was collected from both
sections and lectures when students
were in small groups because the re-
searchers were able to control stu-
dents; however, the majority of the
sample was collected from sections.
The response rate was higher (more
than 95%) in the small groups than in

large group of students.

At lectures or sections the
researchers introduced themselves to
the students; the purpose and nature
of the study were explained and
complete confidentiality of data was

assured. Students were asked if they
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were interested and agreed to partici-
pate in the study. The researcher ex-
plained the main parts of the ques-
tionnaire. After that, the questionnaire
forms were distributed to students and
the students were asked to complete
the questionnaires by selecting only
one answer that reflects the actual
situation in their educational environ-
ment honestly. The questionnaire took

about (10-15) minuets.

The researchers asked about
any difficulty that students might face
during answering the questionnaires to
answer it. Finally, the researchers
thanked the students and teaching

staff for their cooperation.

C) Statistical analysis:

= Collected data was coded and veri-
fied prior to data entry. The en-
tered data were revised before
conducting the statistical analysis.
Descriptive statistics (i.e., frequen-
cies, percentage, mean, standard
deviation, etc..) were calculated us-
ing SPSS PC version 16.

® Chi-square test was used to com-

pare differences in the distribution

of frequencies among different
groups; it is considered significant
when P <0.05.

= Using the following scoring sys-
tem to assess the students percep-
tion (poor = score <50%, satisfac-
tory = score 50-70%, and good =
score >70% (Shalkamy, 2012).

RESULTS:

Table (1) shows the distribution of
studied sample regarding their socio-
demographic characteristics. It was
found that more that three quarters
(77.5%) of nursing students aged from
20-22 year with the mean age 21.1
year. Regarding their sex the vast ma-
jority (95.4%) of students was females
and the great majorities (98.8%) of them
were single. According to the place of
faculty the result revealed that (66.8%,
19.8% and 13.4%) respectively were
from Assiut, Sohag and Qena City.

Table (2) shows the distribution of
the studied sample regarding physical
attributes of their classroom. (68.9%)
of Assiut students, (75.4%) of Sohag
students and (43.2%) of Qena students

reported that the size of their classroom
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was medium. As for the suitability be-
tween number of students and the size of
classroom (52.1%, 43.1% and 88.6%) of
Assiut, Sohag and Qena students’ respec-

tively mentioned the size hadn’t suitable.

Regarding the availability of
modern technology in teaching (56.6%,
35.4% and 75.0%) of the student shows
the modern technology in teaching had
available in Assiut, Sohag and Qena facul-
ties respectively. Only (24.2%, 33.8% and
15.9%) of Assiut, Sohag and Qena stu-
dents' respectively reported that the class-

rooms were suitable ventilation.

Their is a statistically significant
relation between the three faculties about
classroom size, shape, seating arrange-
ment, suitability between number of stu-
dents and the size of classroom, types of
furniture, the availability of modern tech-

nology in teaching and noise level.

Table (3) represent the distribu-
tion of the studied sample regarding their
perception of teachers, it was found that
(21.5%) of Assiut students and only
(9.2%) of Sohag nursing students reported
that their teachers always provide feed-

back to them.

60.7% of Assiut nursing students,

but only more than one third (35.4%) of

Sohag and (6.8%) of Qena nursing stu-
dents mentioned that their teachers al-
ways knowledgeable, while 61.6%, 20.0%
and 25.0% respectively of Assiut, Sohag
and Qena nursing students stated that

their teachers were patient with patients.

In additions there is no statistically
significant relation between the three fac-
ulties and the teachers communication
skills with patients, moreover; the degree
of irritation which induced by the students

to their teachers.

We can roughly read from table (4)
that, more than half (54.8 %) of Assiut
and only (3.1%) of Sohag, (2.3%) of Qena
stated always encourage to participate in
class. More than three quarters (79.5%) of
student in Qena and more than one quar-
ter (26.5%) of student in Assiut revealed
that the teaching is never stimulating to

them.

Concerning the student perception
about the learning objectives of the
course, more than half (53.4%) of them
always were clear in Assiut but (66.2%,
47.7%) respectively were sometime clear
in Sohag and Qena. The mean score of
student perception of learning were (12) in

Sohag and there is statistically significance
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relation between the mean score of the

three faculties.

Table (5) illustrates that more
than half (56.2 %) of Assiut student
mentioned that, the learning contents is
always relevant to the career of nursing.
On the other hands nearly one third of
Sohag and Qena nursing reported that
learning contents is not relevant. Concern-
ing the perception about problem-solving
skills, (47.0%, 9.2% and 2.3%) respec-
tively of Assiut, Sohag and Qena nurs-
ing students stated that the skills were

not developed through the faculty.

Table (6) reveled that only 42.5%
of Assiut, 49.2% of Sohag and 56.8% stu-
dents reported that the atmosphere was
always relaxed during lectures. 30.6% of
Assiut, 20.0% Sohag and 56.8% of Qena
students mentioned that the atmosphere is

never motivates them as a learner.

Table (7) demonstrates the distri-
bution of the students regarding their so-
cial self perceptions (41.1%, 16.9% and
6.8% respectively) of Assiut, Sohag and
Qena reported that they never get a good

support system for stressed students.

The majority (85.8%) of Assiut, more
than half of Sohag and Qena students'

stated that their social life is not good.

Table (8) illustrates more than half
(53.3%) of male students and more than
two thirds (67.1%) of female students per-
ceive their educational environment in a
poor quality; this difference indicates a
statistically significant relation between
sex and students' perceptions of their edu-

cational environment P (0.001).

Concerning the perceptions' of
educational environment totally table (9)
shows that more than two thirds (65.9%)
of nursing students at Assiut, Sohag, and
Qena had poor level of perception, nearly
one third (32.6%) had satisfactory level
and only (1.5%) of the students perceive

their educational environment is good.

In additions to there is no statisti-
cally significant relation between the three

faculties.
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Table (1): Distribution of the studied sample regarding
their socio-demographic characteristics

Variables Nursing students (No.= 328)
No. %
Age /years :
o 20 ->22 year 254 77.5
o 22 -24 year 74 22.5
Mean + SD 21.15+0.86
Sex:
e Male 15 4.6
e Female 313 954
Marital status:
e Single 324 98.8
e Married 4 1.2
Place of faculty:
o Assiut 219 66.8
e Sohag 65 19.8
e (Qena 44 13.4
Total 328 100 %
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Table (2): Distribution of the studied sample regarding physical attributes of their

classroom
Assiut nurs- | Sohag nurs- | Qena nurs- X?
ing students | ing students | ing students &
Variables (No.=219) (No.= 65) (No.= 44) P-
No. % No. % |No. |% value
1- Classroom size:
e Small 40 18.3 4 6.2 25 56.8 16.5
e Medium 151 | 68.9 49 75.4 19 43.2 0 00'1*
e Large 28 [ 128 12 |185] 0o | 00 |
2- Classroom shape:
e Square 74 33.8 11 16.9 20 45.5 16.0
e QOval 13 5.9 1 1.5 0 0.0 0.003
sk
* Rectangle 132 [ 603 | 53 | 815 24 | 545
3-Seating arrangement
* Near from 85 [ 388 | o |138] 31 | 705
mstructor 36.2
e In the middle 128 | 584 54 83.1 13 29.5 0 00'1*
e Farfrom 6 |27 2 |31 ] o | 00
mstructor
4-Suitability  between
number of students and
the size of classroom
e Yes 105 | 479 37 56.9 5 11.4 24.6
e No 114 | 52.1 | 28 | 43.1 | 39 | 88.6 | 0.001%
5- Type of Furniture:
o Flexible 87 397 | 11 | 169] 33 |750 | .
* Permanently 132 | 603 | 54 | 831 | 11 | 250 [0001%
attached to floor ’ ’ ’
6- Availability of
modern technology in
teaching ( data show)
e Yes 124 | 56.6 23 354 33 75.0 0.8
o No 15 ] 68 ] 3 [ 46 ] o | 00 |go0r=
e Sometime 80 36.5 39 60.0 11 25.0
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Cont. table (2): Distribution of the studied sample regarding physical attributes of
their classroom

Assiut nurs- | Sohag nurs- | Qena nurs- x?
ing students | ing students | ing students &
Variables (No.=219) (No.=65) | (No.=44) P-

No. % No. % No. % value

7- Location of ( data
show):

e Near to the

159 | 726 | 48 | 73.8 | 43 | 97.7

students 9.6
0.008*
* Far from the 45 [ 205 ] 14 | 215 1 | 23
students
8-Intensity of lighting in
classroom:
e Low 19 8.7 5 7.7 1 2.3 3.7
e Moderate 145 | 662 | 45 | 692 | 35 | 79.5 | 0.451
e High 55 25.1 15 23.1 8 18.2
9- Classroom thermal
condition
* Suitable forouter |1y | 50| 32 | 492 | 25 | 563
atmosphere 0.7
e Not suitable for 0.712

108 | 493 | 33 | 50.8 19 | 43.2
outer atmosphere

10- Ventilation:

e Suitable 53 24.2 22 33.8 7 15.9 102
* Notsuitable 166 | 758 | 43 | 662 | 37 | 841 |0.032¢
11- Presence of noise
e Yes 171 | 78.1 48 73.8 29 65.9 3.1
e No 48 21.9 17 26.2 15 34.1 | 0.214
12- Noise level:
e High 75 34.2 13 20.0 4 9.1 16.0
o Low 37 16.9 12 18.5 5 114 0'0(')3*
e Middle 59 26.9 23 354 20 45.5
13- Presence of refuse
baskets:
e Yes 200 | 91.3 63 96.9 38 86.4 4.0
e No 19 8.7 2 3.1 6 13.6 | 0.132

- (*) Significant at P < 0.05 X?: Chi -Square test
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Table (3): Distribution of the studied sample regarding toward
their perception of teachers

Assiut nursing

Sohag nursing

Qena nursing

students students students P-
. (No.=219) (No.= 65) (No.=44) value
Variables Som | Al- Som | Al- Som | Al-
Nev . Nev . Nev .
etim | way etim | way etim | way
er er er
(3 S (3 S (3 S
% | % | % | % | % | %] %] %]| %
The teachers are good at 0.002*
providing feedback to stu- | 12.8 | 65.8 | 21.5 | 16.9 | 73.8 | 9.2 | 25.0 [ 75.0 | 0.0
dents
The teachers have good 0.172
communication skills with | 21.0 | 59.4 ] 19.6 | 10.8 | 58.5 | 30.8 | 13.6 | 61.4 | 25.0
patients
N 0.001*
The teachers are knowl 196 | 196 60.7 | 3.1 | 615]354 159|773 | 6238
edgeable
i 0.001*
The teachers give clear 233|571 196 1.5 | 615|369 136750114
examples
_ 0.031*
The teachers are well pre- [ o3 f <o 6 1 210 | 123 [ 615 | 262 | 318 | 614 | 65
pared for their classes
i R 0.001*
The teachers provide con- 1, o 55 5 | 565 | 30.8 | 492 | 200 | 50.0 | 477 | 23
structive criticism here
idi 0.008
The teachers ridicule the | )01 1 4931306 | 62 | 43.1 | 508 | 22.7 | 36.4 | 409
students
' 0.001*
The teachers get angryin [ o/ f oo 3 | 2o 3 | 154 | 738 | 108 | 273 | 682 | 45
class
T 0.007
The teachers are authori- [ )<\ o9 | 260 | 13.8 | 523 | 33.8 | 2.3 | 63.6 | 341
tarian
' 0.003"
The teachers are patient | ;o\ 135 | 616 | 108 | 692 | 200 | 45 | 705 | 25.0
with patients
i 0576
The students irritate the 256|589 155|262 662| 77 | 273 | 56.8 | 159
teachers
Subtotal 11+4.3 12+3.8 10.5+3.3 0.120

- (*) Significant at P < 0.05
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Table (4): Distribution of the studied sample regarding
their perception of learning

Assiut nursing Sohag nursing | Qena  nursing | P-
students students students value
(No.=219) (No.= 65) (No.= 44)
Variables
Neve Sqm Al- Neve Sqm Neve Sqm Al-
etim etim | Alway etim
r ways r r ways
(3 (3 (3
% % % % % % % % %
0.001*
I'am encouraged to 219 | 233 | 548 | 462 | s08 | 3.1 | 636 | 341 | 23
participate in class
The teaching is suffi- 0.016*
ciently concerned to 274 | 493 | 233 | 446 | 369 | 185 | 455 | 455 9.1
develop my confidence
The teaching encour- 0.888
ages me to be an active | 28.8 | 52.1 19.2 | 354 | 462 | 185 | 29.5 | 50.0 | 20.5
learner
ing 1 0.071
The teaching is well 274 | 575 | 150 | 277 | 569 | 15.4 | 455 | 34.1 | 205
focused
The teaching is suffi- 0.018*
ciently concerned to 333 [ 475 | 192 | 323 | 554 | 123 | 523 | 455 | 23
develop my compe-
tence
I am clear about the 0.036*
learning objectives of | 24.7 [ 219 | 53.4 | 215 | 662 | 123 | 409 | 477 | 114
the course
ing i 0.001*
The teachingiis often | o 5 1 459 | 306 | 415 | 462 | 123 | 795 | 182 | 23
stimulating
i i i 0.156
The teaching timeis | ;| 505 | 204 | 354 | 538 | 10.8 | 341 [ 545 | 114
put to good use
ing 1 - 0.001*
The teaching is st 292 | 562 | 146 | 154 | 492 | 354 | 13.6 | 56.8 | 29.5
dent- centered
Long term learning is 0.010%*
emphasized over the 27.4 | 46.6 | 26.0 9.2 50.8 | 40.0 | 27.3 | 34.1 | 38.6
short term
ing 1 0.001*
The teaching is too 20.7 | 425 | 27.9 | 323 | 554 | 123 | 864 | 136 | 0.0
teacher-centered
The teaching over- 0.001*
emphasized factual 215 | 525 | 26.0 92 | 431 | 477 | 45 59.1 | 36.4
learning
Subtotal 11.5+43 12+3.7 9.8 +4.7 0.025%*

- (*) Significant at P < (.05
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Table (5): Distribution of the studied sample regarding
their academic perception

Assiut nursing | Sohag nursing | Qena  nursing P-
students students students value
Variabl (No.=219) (No.= 65) (No.= 44)
artabyes Nev fg‘;‘l v‘:‘;y Nev §3$ Al- | Nev §3$ Al-
er e . er e ways | er e ways
% % % % % % % % %
Lamable tomemo- | 35 | 530 535 | 462 | 415 | 123 [ 682 | 250 | 65 [ ©%F
rize all I need
Much of what I have 0.251
to learn seems rele- |, f 505 f 565 1 303 | 538 | 138 | 364 | 500 | 136
vant to a career 1n
nursing
I feel I am being 0.884
well prepared for my | 23.7 | 21.0 | 553 | 29.2 | 53.8 | 16.9 | 27.3 | 50.0 | 22.7
profession
Last year’s work has 0.001*
been a good prepara- 4o | 356t oy 7 | 92 | 402 [ 415 | 136 | 523 | 341
tion for this year’s
work
My problem-solving 0.001*
skills are being well | 47.0 | 37.4 | 155 | 9.2 | 462 | 446 | 2.3 | 455 | 523
developed here
T'am confident about | 1o o 1 530 | 157 | 277 | 554 | 169 | 3806 | 525 | o1 | ***°
passing this year
I have learned a lot 0.001*
about empathy in 329 | 493 [ 17.8 | 200 [ 708 | 92 | 523 | 386 | 9.1
my profession
Learning strategies 0.005*
which worked for {5, o £ 5y 3 f 474 ] 200 | 615 | 185 | 545 | 364 | 0.1
me before continue
to work for me now
Subtotal 7.5+42 7.9+3.6 7.1+3.9 0.610

- (*) Significant at P < 0.05
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Table (6): Distribution of the studied sample regarding

their perception of atmosphere

Assiut nursing | Sohag nursing | Qena nursing P-
students students students value
(No.=219) (No.= 65) (No.=44)
Variables
Nev | 5O™ [ Ak | Nev [ SO™ [ Al | Nev [SO™ | AK
etim etim etim
er ways| er ways| er ways
(4 (4 (4
%l % | %]l % | %] % ]| %]| % | %
IS re- 0.001*
The atmosphere isre- 5 f 504 1455 | 02 415|492 | 63 | 364 | 568
laxed during lectures
0.001*
I feel able to ask the 3561 502 | 142 | 246 | 492 | 262 | 11.4 | 545 | 341
questions I want
i 0.001*
I feel comfortable in 292 | 42.0 | 288 | 60.0 | 24.6 | 15.4 | 40.9 | 409 | 182
the class socially
There are opportunities 0.001*
for me to develop in- 25.6 | 50.7 | 23.7 | 55.4 | 41.5| 3.1 | 59.1 | 364 | 45
terpersonal skills
The atmosphere is re- 0.187
laxed during seminars/ | 224 1 59.8 | 178 | 246 1 69.2 | 6.2 | 273 | 614 ]| 114
tutorials
The enjoyment out- 0.001*
Weighs the stress of 274 | 425 130.1 | 5381400 6.2 | 61.4]34.1]| 45
studying medicine
i 0.001*
The atmosphere moti- | 30 < 455 [ 245 | 200 | 44.6 | 35.4 | 56.8 | 36.4 | 63
vates me as a learner
_ 0.001*
I'am able to concen 283 | 502 | 215277 523|200 9.1 | 523 | 386
trate well
The atmosphere is re- 0.033*
laxed during the ward | 27.9 | 32.9 | 39.3 | 47.7 | 32.3 [ 20.0 | 34.1 | 34.1 | 31.8
teaching
i i 0.020%
This school is well 237 279|484 | 62 [ 2311708 | 00 | 250 750
timetabled
i 0.001*
1find the experience 219 | 420|361 | 7.7 | 477 | 446 | 31.8 | 500 | 182
disappointing
ing i 0.007
Cheating is a problem {5, o f 1o 31 55 | 415 | 415 | 169 | 36.4 | 477 | 159
in this school
Subtotal 11.8+3 11.842.6 12+0 0.889

- (*) Significant at P < 0.05
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Table (7): Distribution of the studied sample regarding
their social self perceptions

Assiut nursing | Sohag nursing | Qena nursing P-
students students students value
. (No.= 219) (No.= 65) (No.= 44)
Variables Som | Al- Som | Al- Som | Al-
Nev . Nev . Nev .
etim | way etim | way etim | way
er er er
(3 S (3 S (3 S
% | % | % | % | % | % ]| % ]| % ]| %
' ' 0.010%
Thave good friendsin | ;00| 457 [ 283 [ 354 | s0.8 | 13.8 [ 523 | 38:6 | 01
the school
There is a good support 0.001*
system for students who | 41.1 | 44.7 | 142 | 16.9 | 41.5 | 41.5| 6.8 | 45.5| 47.7
get stressed
i i 0.001*
Tam too tired to enjoy | 551 | 416 [ 333 [ 202 | 492 | 215 [ 250 | 545 | 205
this course
i 0.214
Tam rarely bored on'this |, o | 560 [ 0.0 | 723|277 [ 0.0 795 | 20.5| 00
course
ion i 0.676
My accommodationis | 5\ - f 13| o [ 562|138 | 0.0 [ 909 0.1 | 0.0
pleasant
My social life is good 858 | 142 ] 0.0 | 585 |415)| 0.0 | 523477 0.0 | 0.003*
I seldom feel lonely 749 | 25.1 | 0.0 | 708 1292 ] 0.0 | 75.0 | 25.0 | 0.0 | 0.793
Subtotal 33+3.5 42+35 41+35 0.083
Total 47.9+10.1 45.1+12.7 43.549.2 0.126

- (*) Significant at P < 0.05
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Table (8): Relationship between sex and nursing students' perceptions of

their educational environment

Variables Sex P. value
Male Female
Good 3 10.0 2 0.7
Satisfactory 11 36.7 96 32.2 0.001*
Poor 16 533 200 67.1
Total 30 100.0 298 100.0

(*) Significant at P <0.05

Table (9): Total score for nursing students' perceptions of educational

environment
Assiut nurs- | Sohag nurs-|Qena nursing

Variabl ing students | ing students students Total P.

ariables (No.=219) | (No.=65) | (No.=44) value

No %o No %o No %o No %o

Good 4 1.8 1 1.5 0 0.0 5 1.5
Satisfactory 75 1342 22 | 338 10 | 22.7 | 107 | 32.6 0.503
Poor 140 | 639 | 42 | 646 | 34 | 773 | 216 | 659
Total 219 |100.0] 65 |100.0] 44 |100.0] 328 |100.0

(*) Significant at P < (.05
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DISCUSSION:

Educational environment is one
of the most important factors in
determining the success of an effective
curriculum (Abraham et al.,, 2008).
The learning environment is not lim-
ited to student-teacher interaction,
teaching and learning activities, but
also includes having good physical
structures and facilities provided by
the university (Harden, 2001). The
university has to be concerned about
students' psychosocial and emotional
needs. By providing all these features,
the university has the potential to offer
a productive learning environment.
Studying the learning environment is
important in improving the quality of
an educational program (Said et al.,

2009).

In a nursing program, the main
objective is to produce nursing gradu-
ates who can provide comprehensive
care and treatment to the community.
A good approach to the systematic de-
sign of a learning environment can
lead to positive outcomes for graduates
(Demiroren et al., 2008 and Said et al.,
2009).

Students' perceptions of the educa-
tional milieu can be a basis for imple-
menting modifications and thus opti-
mize the educational environment. It
influences how, why and what students
learn. It also makes possible to assess
and modify the educational environ-
ment. Accordingly, it is essential to
utilize appropriate methods and in-
struments to assess it (Mayya and Roff,
2004).

The present study aimed to iden-
tify and compare students' perception
of the educational environment at the
three faculties in Assiut, Sohag, and
Qena University students so that re-
medial measures could be taken to en-
hance students' learning experiences in
order to suggest feasible and appro-

priate remedies.

Regarding the socio-demographic
characteristics of studied sample in the
present; it was found that more than
three quarters of nursing students aged
from 20 less than 22 year with the mean
age 21.1 year and the vast majority of

students were females. These findings
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agree with Amr et al., (2012) who found
that the mean age of the subjects was 21.3
years; (48.5%) were males and (51.5%)
were females. It's congruent with Hammond
et al., (2012) who found that (70.2%) were
female and (36.5%) were male and the
ages ranged from 19 to 39 years. Bahri
(2012) reported that more than three
fifths of students were female. Also it is
agree with Said et al., (2009) who found
that only (17.10%) were males and
(82.9%) were females and the ages
ranged from 19 to 23 years, with a mean

age of 21.1 years.

In the present study, Assiut stu-
dents represented the largest cohort,
making up (66.8%) of the respondents.
This was followed by Sohag (19.8%)
and the lowest number of respondents
was from the Qena (13.4%), from the
fourth years, while Sayed and El
Sayed, (2012) who illustrated that the
majority (80%) of students were sec-
ond year and the rest (20 %) of them

were fourth year.

Regarding the classroom physi-
cal attributes, it was represented that
large number of student from the

three faculties mentioned the size of

the classroom was medium and hadn’t
suitable to their numbers. Also the
availability of modern technology in
teaching is high available percentage
in Assiut, and Qena than Sohag, and
their is a statistically significant rela-
tion between the three faculties about
classroom size, shape, seating ar-
rangement, suitability between num-
ber of students and the size of class-
room, types of furniture, the availabil-
ity of modern technology in teaching

and noise level.

Students perception of classroom
physical attributes as a bad criteria,
subsequently leads to exclude large
groups of students; who may have a
particularly negative reaction to teach-
ing staff and all learning process as a
whole. These implicitly have a nega-
tive effect on students' motivation to
learn and

(Ambrose et al., 2010).

cognitive development

The present study reported that
about two thirds of Assiut nursing stu-
dents, but only more than one third of
Sohag and (6.8%) among Qena nurs-

ing students mentioned that their
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teachers were always knowledgeable.
(61.6%, 20.0% and 25.0%) respec-
tively of Assiut, Sohag and Qena nurs-
ing students stated that their teachers
were patient with patients, and
(21.5%) of Assiut students and only
9.2% of Sohag nursing students re-
ported that their teachers were pro-
vide feedback to them. On the con-
trary Al-Ayed and Sheik (2008) re-
ported that a majority of their stu-
dents pointed out that the teachers are
knowledgeable.

Also our findings disagree with Amr
etal, (2012) who stated that an inter-
esting observation was the perception
by a majority of the students about the
teacher quality is good, which include
being able to hold student attention,
well-organized, clear and content ex-
pert and provide encouragement and

motivation.

A growing body of research shows
that student achievement is more heav-
ily influenced by teacher quality, and
one of the great criteria of teachers is
the degree of his knowledge, lack of
these qualities more likely to produce

ineffective teaching. We propose that it

may be attributed to, there is no time
for teaching staff to update their
knowledge or may had a good knowl-
edge and had poor techniques for pre-
senting or conduct that knowledge, in
additions, a poor preconception of stu-
dents to all physical criteria of the
classroom from size, shape, seating ar-
rangement, suitability between num-
ber of students and the size of class-
room, types of furniture, the availabil-
ity of modern technology in teaching
and noise level, all of these affect nega-
tively on the perception even the real
environment is good.

In present study (41.1%, 16.9%
and 6.8%) of Assiut, Sohag and Qena
respectively) reported that they never
get a good support system for stressed
students. The majority (85.8 %) of As-
siut and more than half of Sohag and
Qena students' stated that their social
life is not good. The present study is
greatly consistent with A/l-Ayed and
Sheik (2008) who found that only
(3.6%) of students agreed that there
was a good support system for stressed
students'. On the other hand this study
not in line with Al-Ayed and Sheik
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(2008) who found that (91.5%) had
good friends in the school.

This may be attributed to
the academic environment may be par-
ticularly stressful according to differ-
ent studies Neville et al., (2004) and
Smith et al.,(2007) or may be related to
other characteristics of the academic
setting, such as enrollment size, selec-
tivity, competitiveness, supportiveness
of academic personnel, and field of
study (Hunt and Eisenberg, 2010).

These findings may be attributed to
stress from college matriculation, spe-
cifically in regards to gaining inde-
pendence, caring for oneself, and col-
legiate academic pressure has been
cited in the literature (Grace, 2007).

The top items of stressors
among university students in Man-
soura, Egypt, were troubles with the
instructors, excessive workload, finan-
cial problems, problems with course
mates, accommodation problems, close
contact with serious illness and per-
sonal injury or illness. Egyptian uni-
versity students try to begin more in-
timate relationships and seek accep-

tance from their peers. Also they have

difficulty in maintaining relationships
with the opposite sex, especially stu-
dents from rural communities and fac-
ing a world of mixed values. They have
to cope in crammed campuses and
congested classrooms, the heavy de-
mands of the university, and inade-
quate recreational facilities. In college
students, some stress is motivating;
whereas too high a level interferes with
teach (El-Gilany et al., 2008).

Concerning the total score per-
ceptions' of student about educational
environment in this study it was repre-
sented that large number of nursing
students at Assiut, Sohag, and Qena
had poor level of perception. In addi-
tion to, there is no statistically signifi-
cant relation between Assiut, Sohag and
Qena students' perceptions of their

educational environment.

This study indicated a statistically
significant relation between gender
and students' perceptions regarding their
educational environment, it is in the same
line with (Roff et al 2001 and Bassaw
et al., 2003 ). This could be rationalized

by females stress is two times more than
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males stress indicating they felt over-
whelmed than men (Dusselier et al.,
2005), and the majority of the sample

in the present study were females.

We suggested that this poor
perception could be due to the fact that
students genuinely believed that the
learning environment was deteriorat-
ing, and thus were psychologically
tired of being a student and looking
forward to leaving student life. This
report may act as a baseline for future

studies.

CONCLUSION:

This study indicated widespread
and large defects in the educational
environment in these faculties as per-
ceived by students. A larger study may
need to be undertaken to verify the

above results.

RECOMMENDATIONS:

Based on the study findings, we sug-

gest that:

1. Encourage administrative staff
of the studied faculties to
analyze the source of poor
perception then develop;
implement and evaluate a
suitable plane for improve and
corrects weak areas.

2. Further studies are needed to
analyze educational environ-
ment for all year levels objec-
tively by the researchers.

3. The researchers would like to
investigate students' insights
relating to the items that were
scored as unsatisfactory by
conducting focus groups in the

near future.
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